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An estimated 80 percent of psychotherapists recommend

children. However, the scientific grounding of the content 0

the use of parenting self-help books to parents of disruptive

f such books is completely unknown. This study involved

developing and testing a method that would permit comparison of the content of 15 top-selling parenting self-help
books with evidence-based parenting approaches. A coding scheme was developed based on strategies and principles
endorsed by at least two of the three evidence-based parenting programs. Two independent coders reviewed each of

the 15 books to determine if each of the evidence-based principles were endorsed by
cated that many of the disciplinary and limit-setting strategies in

the parenting books. Results indi-
the evidence-based approaches were endorsed by the

parenting books, but strategies for strengthening the parent-child relationship were indicated less frequently. These

results suggest that popular press parenting books place less emphasis on the long-term relationship-building aspect

of parenting, and may be better understood as

“trouble-shooting”

guides for how to respond to misbehavior.
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Comparing the content of parenting self-help programs
with evidence-based parenting programs: Understanding
the scientific grounding of self-help advice.

Children exhibiting disruptive behaviors are the
most common clinical presentation for outpatient treat-
ment, with an estimated rate of 50 percent of clinical
referrals (Kazdin, 2003). Despite this high rate of refer-
ral, there remain many parents of children with behavior
problems that cannot or will not seek psychotherapy, and
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instead seek alternative methods of intervention
(Arkowitz & Lilienfeld, 2006). One such alternative’
method is the use of self-help books to address parenting
issues. Not only are parents seeking self-help books, but
an estimated 80 percent of psychotherapists recommend
such books to their clients (Arkowitz & Lilienfeld,
2006), with parenting being reported to be the most
common referred problem receiving these recommenda-
tions (Giblin, 1989). The scientific grounding of parent-
ing books has received relatively little attention. The
purpose of this paper was to examine the consistency
between the parenting strategies endorsed in evidence-
based parenting programs and the strategies presented in
self-help books.

Self-Help and Parenting

The popularity of the self-help movement has
grown at an astonishing rate over the last decade, pro-
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jected to be worth 12 billion dollars in 2008 (Salerno,
2005). The search phrase “parenting discipline” on
Amazon.com yields 3239 books; while a more basic
search of “parenting,” generates a list of over 116800
books (Amazon, 2009.

If we contrast the development and explosion of
self-help programs with established clinical programs,
we find striking differences. The current standard in
clinical psychological practice advocates the use of evi-
dence-based approaches, based on the Task Force on
Psychological Intervention Guidelines (American
Psychological Association, 1995). These informed treat-
ments are based on research findings reporting signifi-
cant results for a given strategy. Evidence-based
psychotherapies are defined as treatments for clinical
samples that have been subjected to systematic within-
subject trials or “randomized controlled trials to demon-
strate treatment effects, [and] replication of treatment
effects by an independent investigator or investigative
team,” (Kazdin & Weisz, 2003, p. 16). Recently, the APA
(2006) has added clinical expertise and patient charac-
teristics as important factors when considering evi-
dence-based psychotherapies. There is a need to
establish consistent standards for the effective evaluation
of treatments and therapies, including bibliotherapies.
Our study attempts to systematically describe and quan-
tify the content of current popular press parenting books
by comparing them with the strategies contained in evi-
dence-based parenting programs. The strategy involved
identifying specific parenting strategies common to
three independent evidence-based approaches, and cod-
ing the presence/absence of these principles in popular
press parenting books.

Self-Help for Parenting and the Evaluation of the
Scientific Basis of Self-Help

Glasgow and Rosen (1978) provided an elaborate re-
view of the literature evaluating self-help books in
numerous problem areas, concluding that in the domain
of child management, the research on self-help books
was too variable to draw definite conclusions regarding
the efficacy of self-help. Similar conclusions have been
drawn by others (McMahon & Forehand, 1982).
owever, some studies have found parenting self-help
ograms to be effective (Markie-Dadds & Sanders,
2006a; 2006b), while others have not (Matson &
llendick, 1977). In their extensive meta-analysis of
pelf-help programs in parent-child training, Gould and
(1993) found an effect size of 0.60. Thus, there is

promise that this genre could potentially be an effective
alternative to treatment, but more research is needed. A
major challenge is identifying techniques that are by def-
inition “self-help” in the sense that they do not depend
upon researchers or clinicians in the administration or
evaluation of the program.

There have been some attempts to quantify the scien-
tific grounding and utility of self-help programs and
there are guides to help consumers and professionals
distinguish high-quality self-help resources from those
that are misleading (Norcross, et al., 2003; Rosen,
Glasgow, & Moore, 2003). The most common method
for evaluating self-help programs involves comparing
studies that compare self-administered programs with
therapist-assisted programs. The use of self-help books
for treatment has been shown to be more efficacious
than no treatment in the case of emotional disorders
(Cuijpers, 1998; Gould & Clum, 1993), behavioral fam-
ily interventions (Markie-Dadds & Sanders, 20006a;
Markie-Dadds & Sanders, 2006b), and for a range of
other psychological issues and disorders (Gould &
Clum, 1993). However, therapist-administered programs
tend to be more successful than self-administered pro-
grams for toilet training young children (Matson &
Ollendick, 1977) and child behavior problems (Glasgow
& Rosen, 1978). An alternative method for evaluating
the scientific grounding of self-help programs involves
having expert psychologists rate self-help books on
overall usefulness, grounding in psychological science
and whether specific guidance is offered for self-help
techniques (Redding, Herbert, Forman, & Gaudiano,
200R). In the current study, we proposed an alternative
method for evaluating the scientific grounding of self
help books. Specifically, we compared the content of
evidence-based parenting programs with the strategies
endorsed in self-help parenting programs. The working
assumption of this study was that evidence-based
approaches are scientifically grounded and provide a
useful framework for examining the content of self-help
parenting programs. We discuss these evidence-based
programs next.

Evidence-Based Approaches to Parenting

Numerous treatment programs have been shown to
effectively address the issue of parenting a disruptive
child, such as Incredible Years (Webster-Stratton, 1992;
Webster-Stratton & Reid, 2003), Parent-Child Inter-
action Therapy (Brinkmeyer & Eyberg, 2003; Eisen-
stadt, Eyberg, McNeil, Newcomb, & Funderburk, 1993;
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McNeil, Eyberg, Eisenstadt, Newcomb, & Funderburk,
1991), and Parent Management Training (Kazdin, 2003;
Sanders & Dadds, 1993). More importantly, these pro-
grams have demonstrated sufficient program efficacy to
be labeled as “evidence-based psychotherapies” (Kazdin
& Weisz, 2003). While these three are not an exhaustive
list of evidence-based programs available for parenting
disruptive children, they were selected for use in the cur-
rent study because: (1) the programs are currently being
used by clinicians (Kazdin & Weisz, 2003), (2) they have
empirical support for their efficacy, (3) the programs
have undergone extensive data-driven evolution, and (4)
adequate descriptions of these programs are available in

peer-reviewed publications and thus they can be coded -

for their content (Kazdin & Weisz, 2003). These pro-
grams do not exhaustively represent all effective parent-
ing strategies, nor do we know whether the individual
strategies are causally related to the efficacy of the pro-

grams. Indeed, efficacy of parenting strategies continues

to be an area of research. Our selection of programs is a
sample of those that have been shown to be efficacious.
Each program is described briefly.

The underlying assumption of the Incredible Years
program is that children with behavioral difficulties are
identifiable at an early age. The emphasis is on replacing
punitive discipline with positive parenting activities that
nurture the parent-child relationship (Webster-Stratton &
Reid, 2003). The efficacy of this program has been
demonstrated by the developers (Webster-Stratton, 1981,
1982, 1984, 1990, 1994, 1998; Webster-Stratton & Ham-
mond, 1997) as well as by other research teams (Scott,
Spender, Doolan, Jacobs, & Aspland, 2001; Spaccarelli,
Cotler, & Penman, 1992; Taylor, Schmidt, Pepler, &
Hodgins, 1998). Similar to the Incredible Years program,
Parent-Child Interaction Therapy (PCIT) has conceptual
underpinnings based on the importance of the relation-
ship between parent and child (Brinkmeyer & Eyberg,
2003). The effectiveness of PCIT has been observed for
children (ages 3 to 6) referred for disruptive behavior
(McNeil, Capage, Bahl, Blanc, 1999; McNeil, Eyberg,
Eisenstadt, Newcomb, & Funderburk, 1991; Schuhmann,
Foote, Eyberg, Boggs, & Algina, 1998), and benefits
have been shown to be maintained for one year (McNeil
et al., 1991). The model underlying Parent Management
Training (PMT) is based on basic principles of operant
conditioning and can be applied to disruptive behavior in
any population (Kazdin, 2003). The program has been
shown to be effective for at least a year among children
aged 2 to 14 referred for antisocial behavior (Bradley,
Jadaa, Brody, Landy, Tallett, et al, 2003; Kazdin,
Esveldt-Dawson, French, & Unis, 1987; Kazdin, Siegel,

& Bass, 1992). In short, results from numerous studies
indicate that all three parenting programs are effective in
assisting parents of disruptive children.

Our purpose was to examine the relative overlap in
principles endorsed by the evidence-based programs and
the self-help parenting programs in a quantitative man-
ner, and then to discern any qualitative differences among
these approaches. In addition, the self-help parenting
books were also coded for their explanations of the
causes of behavioral difficulties and the proposed links
between the causes and the recommended interventions.

METHOD
Books Included

The books included in this study were obtained from
the best-sellers list on Amazon.com, the rationale being
that such books were in widespread use. Similar
methodology in selecting top-selling books has been uti-
lized in previous research (Redding et al, 2008). The top
15 from the sub-category ‘discipline’ of the list of par-
enting best-sellers were included in the present study
(see Table 1 for the list of parenting books).’

Measures and Procedure

In deriving the key principles and strategics for par-
enting a difficult child, three different evidence-based par-
enting programs were used. The operating assumption
was that commonalities among these programs would rep-
resent established principles that have contributed to at
least some of the overall success of the programs. The
three evidence-based programs were: Incredible Years
(Webster-Stratton, 1992; Webster-Stratton & Reid, 2003),
Parent-Child Interaction Therapy (Brinkmeyer & Eyberg,
2003: Eisenstadt, Eyberg, McNeil, Newcomb, & Funder-
burk, 1993; McNeil, Eyberg, Eisenstadt, Newcomb, &
Funderburk, 1991), and Parent Management Training
(Kazdin, 2003; Sanders & Dadds, 1993).

First, a Ph.D.-level trainee in clinical developmental
psychology (GS) generated a list of parenting strategies
used in each of the individual programs, based on what
the program authors listed as the primary sources when
describing their individual programs (see Kazdin, 2003).
Next, a clinical psychologist (MT) identified parenting

1. The list of best sellers was compiled as of June 14th, 2007. As of
December 17th, 2009, 10 books remained in the top 15 best sellers, while
13 remained in the top 50.
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strategies that were common to at least two of the three
programs. From this, 22 individual parenting strategies
emerged that represented four conceptual domains,
including giving positive attention, fostering child devel-

. fds (Zn' ed.). N

opment, using behavioral strategies, and giving com-
mands. The specific strategies in these conceptual
domains are shown in Table 2.

In addition to the parenting strategy variables, other

1, N. (2002). Pare ntmg the'stm'ng?m led chil
; - NY: -
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factors were based on what the self-help author(s)
claimed to be the cause of the disruptive behavior (e.g.,
antisocial peers, too much television) and the author’s
view of the potential outcome should the disruptive
behavior persist (e.g., Conduct Disorder, criminality).
Furthermore, the self-help books were also coded for
certain general features of self-help media (Lilienfeld,
Lynn, & Lohr, 2003; Rosen et al., 2003) including
reliance -on anecdotal support; claims of effectiveness
without accompanying empirical evidence; marketing
for all types of disruptive behavior (i.e., a “one size fits
all” approach); attributing program ineffectiveness to
parental failure to implement the strategies correctly;
and a general focus on the potential positive outcomes of
the program with no recognition of potential shortcom-
ings of the program. Taken together, these additional
coding variables yielded four major coding categories:

parenting strategies, causes, outcomes, and characteris-
tics of self-help.

Coding the Self-Help Media

Two independent judges (GS and a Ph.D.-level
Philosophy student) coded the parenting books with
respect to which of the 22 parenting strategies were (1)
included, (ii) endorsed, and (iii) illustrated with a con-
crete example (e.g., praise your child’s appropriate
behavior with a comment such as “I like how you are
playing quietly”). A self-help program was judged to
contain a given strategy if the strategy was both men-
tioned and endorsed. For principles that were more com-
plex (e.g., issuing timeouts), the coders commented on

the adequacy with which the authors explained the

_ Frequencies of the parenting strategies inclu

 Lower Frequeny
or less programs)

and stimul

th seff;he;ﬁ %:Jlo:oyks .

 Higherfrequency
(11 or more programs
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rationale for the strategy and its means of implementa-
tion. For the coding of the causes and potential outcomes
of disruptive behavior, the coders recorded purported
causes and potential outcomes and indicated if evidence
was provided for the author(s)’ claim. Evidence was
operationalized by a direct or indirect reference to peer-
reviewed studies consistent with the claim being made.
Overall, the coding scheme consisted of 22 parenting
strategies, 15 causes, 6 outcomes, and 15 characteristics
of self-help.

ResuLts
Inter-rater reliability

Consistency between the two independent coders
was determined by. calculating Cohen’s Kappa (K;
Tabachnick & Fidell, 2006). Cohen’s kappa is a chance-
corrected measure of agreement between two raters and
ranges from -1 (total disagreement) to 1 (perfect agree-
ment; Tabachnick & Fidell, 2006). Kappa values were
calculated for each variable between the two raters, and
the average kappa for each of the four major coding cat-
egories was calculated (parenting strategies, causes, out-
comes, and characteristics of self-help). There was some

variability in inter-rater agreement, but all remained in
the good/substantial agreement range within each of the

four categories (causes: K =.60; outcomes: K =.63; char-
acteristics of self-help: K=.66; and parenting strategies:
K=.65). The overall consistency was found to be in the
good or substantial agreement range (| =.64). A third
coder (MT) resolved any discrepancies in coding so that
a final set of features pertaining to causes, outcomes,
characteristics of self-help, and parenting strategies was
then subjected to further examination.

Parenting Strategies

The frequencies with which various parenting strate-
gies were endorsed are shown in Table 3. The tallies are
split into two groups: (1) low frequency (where 6 or fewer
books included and endorsed the strategy), and (2) high
frequency (where 11 or more books included and endorsed

the strategy). The most salient trends are described.

Behavioral control strategies and timeouts were fre-
- quently endorsed. All the programs stated that the parent
should remain calm when being challenged and when
‘administering punishment, and 12 of the self-help pro-
grams advised parents to ignore negative behavior.

Furthermore, the majority of the programs included the
strategy of involving all family members when introduc-
ing new rules, as well as enforcing consequences both at
home and in public. Finally, the use of a timeout strategy
was endorsed by 12 of the parenting self-help books. The
use of behavioral contracts and the use of logical conse-
quences were both endorsed by 10 of the self-help pro-
grams. Also endorsed by the majority of the programs
(10) was that parents should not be critical of their child
and should use age-appropriate language.

In the conceptual domain of giving positive attention,
attending to positive behavior (13) and spending quality
time with the child (11) were endorsed with high fre-

_quency. Other parenting strategies designed to strengthen

the parent-child relationship were endorsed at a much
lower rate. For example, showing interest in the child’s
play and following the child’s lead in play were observed
in 6 and 5 of the self-help programs, respectively. Parent-
ing strategies that assist in the proper delivery of com-
mands (e.g., give one command at a time; do not give
unnecessary commands) were rarely mentioned. How-
ever, 8 of the programs included the importance of hav-
ing commands be positive and polite. Strategies aimed at
promoting developmental growth, such as shaping/scaf-
folding and modeling positive self-talk, were infre-
quently endorsed. Engaging the child in learning
activities was the least frequently endorsed strategy of all.

Causes

The number of causes purported to contribute to dis-
ruptive behavior ranged from two to twelve in. each
book, with an overall average of six. Of note, ineffective
parenting and the use of harsh discipline were the most
frequent causes mentioned (12 and 10 of the books,
respectively). Six of the books identified genetic influ-
ences as a partial cause of disruptive behavior. In gen-
eral, little evidence was provided to support claims of
causality with respect to disruptive behavior. Quality of
television programs was linked to peer-reviewed
research evidence in four books.

Outcomes

Most books (12 of 15) provided a description of vari-
ous negative outcomes that could be expected to occur,
should children’s disruptive behaviors persist. The out-
comes included deVeloping a behavior disorder, an
increase in aggressive behavior, peer rejection, low self-
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esteem, declining academic performance, and criminality.
Fach was endorsed in at least three of the books. Aca-
demic failure, peer rejection and an increase in aggressive
behavior were most frequently endorsed. With the excep-
tion of academic failure (mentioned in four books), no
evidence was provided to support the statements of pro-
jected negative sequelae.

Characteristics of Self-Help

Anecdotal or testimonial support for an individual
program was a feature of all the self-help books. All
books included in the study used case study examples as
evidence for efficacy. Statements of program effective-
ness, unaccompanied by any evidentiary foundation,
were found in eight of the books. Further, many (11/15)
of the books focused on the positive outcomes of the
program with no mention of any potential negative out-
comes. Similarly, in eight books the reader was informed
that program failure is a result of an incorrect applica-
tion of the intervention strategies.

DiscussION

The aim of the present study was to describe and
quantify the advice provided by the top 15 currently
best-selling parenting self-help programs. This was
achieved by cataloguing the parenting strategies dis-
cussed in three commonly used evidence-based treat-
ment programs, and observing the frequency of use of
these strategies in the parenting self-help programs.
The programs were also coded for purported causes
and outcomes of children’s disruptive behavior and
characteristics of self-help. Overall, our analysis indi-
cated that the parenting self-help programs endorsed
behavioral management strategies with high fre-
quency, whereas strategies designed to promote the
parent-child relationship were endorsed with low fre-
quency. All programs described multiple causes for
children’s disruptive behavior and the negative trajec-
tories associated with inadequate management of dis-
ruptive behavior.

Positive Parenting Strategies
The self-help programs were consistent in advising

parents to attend to and praise appropriate behavior, as
opposed to attending to negative behavior. The evidence

shows that parents who reduce their use of coercive child
management strategies (e.g., yelling, hitting) and in-
crease positive responses (e.g., praise, encouragement)
gain more confidence in their parenting abilities and
experience fewer child conduct problems (Gross, Fogg,
& Tucker, 1995; Gross, et al., 2003; Kazdin, 2003;
Serketich & Dumas, 1996; Tucker & Gross, 1997;
Webster-Stratton, Reid, & Hammond, 2004).

The evidence-based programs include many com-
ponents designed to encourage parents to attend to and
praise positive behavior (Brinkmeyer & Eyberg, 2003;
Webster-Stratton & Reid, 2003). Few of these were dis-
cussed in the parenting self-help programs. Parenting
strategies related to how to play with the child were
missing from most of the self-help programs, such as
following the child’s lead and showing interest and
enthusiasm in play. Therefore, the self-help programs
reviewed in this study gave little or no consideration to
the importance of building the parent-child relation-
ship. Other components missing in the self-help pro-
grams were strategies that foster optimal development
in children. Providing learning activities and opportu-
nities were included in fewer than 20 percent of the
programs, but were a conspicuous part of the evidence-
based programs. Overall, the scant attention given to
promoting the parent-child relationship and promoting .
child development suggests that parenting self-help
programs seem to be primarily intended as trouble-
shooting guides, once a behavioral problem has been
established, as opposed to general guides for ongoing
effective parenting. Admittedly, most parents who seek
these books are probably struggling with parenting
issues, but it remains important'to reintroduce to par-
ents the value of relationship-building in the effective
management of their child’s behavior. The importance
of establishing a positive parent-child relationship is
part of at least two of the evidence-based parenting
programs in this study (Brinkmeyer & Eyberg, 2003;
Webster-Stratton & Reid, 2003), and this relationship
provides the foundation for parents to experience suc-
cess when they learn effective discipline strategies
designed to establish clear limit-setting (Brinkmeyer &
Eyberg, 2003).

Behavioral Parenting Strategies

With regards to parenting strategies designed to |
eliminate negative behaviors, the parenting self-help
programs were temarkably similar to the evidence-
based approaches. The majority of the programs




included a discussion on how to implement a form of
timeout strategy, how to implement behavioral con-
tracts, or when, where, and how to implement other
types of consequences. The timeout strategy was
endorsed by all three evidence-based programs. Of the
15 programs coded, only three did not endorse the use
of a timeout strategy. One of the books recommended
physical punishment as an alternative to the use of time-
outs. Interestingly, the use of physical punishment
(which was not part of the coding scheme because it is
not a component of any evidence-based programs) was
discussed in several of the programs with varying
degrees of approval. Some authors asserted that physi-
cal punishment models inappropriate behavior, while
other books supported physical punishment to some
degree. Notably, no empirical support for these asser-
tions regarding timeouts or physical punishment was
provided by any of these texts. The discussion sur-
rounding the use of timeouts was also coded for
whether enough information was provided to effectively
execute the strategy. Typically, several pages were
devoted to offering advice on where, how long, and why
it should be used. The issue of behavioral contracts,
however, often lacked a clear description of how to
mplement such a complex strategy. Although many
programs endorsed their use, fewer than half provided
- enough information to permit proper implementation.
This observation is consistent with Redding and col-
leagues’ (2008) finding that although 72% of the books
- appraised provided specific guidance for implementing
- self-help techniques, only 24% provided clear and spe-
cific methods for measuring treatment progress.
Various strategies for implementing consequences
were described in the self-help programs. Issues surround-
ing consistency, both in terms of the punishment for a spe-
cific behavior and consistency both at home and in public,
were discussed by almost every author. Furthermore,
- mmplementing a consequence immediately following the
behavior was included in most of the programs.

‘, Another issue to consider is the purpose of the self-
help book. All the books were obtained from the “dis-
- cipline” subcategory on Amazon.com. Although many
 of them did not purport to be spelling out a treatment
program, they nevertheless discussed the same treat-
ment issues raised by the evidence-based programs.
Some books were designed as general parenting books
#or addressing all parenting obstacles. How the book is
kaged and framed may have a tremendous impact
on the efficacy of the individual programs. Further,

nd these books to their clients, it is imperative to

uld psychologists or other professionals recom-
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fully understand the mandate of the book to ensure that
appropriate recommendations are made (Arkowitz &
Lilienfeld, 2006).

Causes and Outcomes

All the self-help programs reported at least two
causes for disruptive behavior and the majority projected
potential negative outcomes should the behavior not be
corrected. Most authors did not dedicate much discus-
sion to causes or outcomes, let alone report any research
evidence to support the claims about potential causes.
Few discussed any developmental models that explain
the multiple factors contributing to child development. It
is well established in developmental psychology that
specific factors, operating in isolation, are not the main
source of maladaptive development; rather, the combi-
nation of several risk factors probably leads to atypical
development (Belsky, 1984; Bronfenbrenner, 1977; Cic-
chetti & Howes, 1991; Lynch & Cicchetti, 1998). Al-
though one could argue that the consumer need not be
concerned with current theories of child development, a
case can be made that information about child develop-
ment, along with a proper framing of the problem at
hand, can have a significant effect on parents’ percep-
tions of their difficulty and their subsequent success.

Characteristics of Self-Help

The parenting self-help books included in this study
contained many features typical of the self-help genre,
such as heavy reliance on anecdotal information (Lilien-
feld et al., 2003). Though anecdotal evidence can be useful
for illustrating an individual parenting strategy, the use of
such evidence as proof for the effectiveness of a given pro-
gram is misleading. Over half the books contained claims
of program effectiveness for all presenting problems (i.e.,
“one-size fits all”), unaccompanied by supporting research
evidence. The authors also often stated that program fail-
ure is a result of parents not applying the strategies appro-
priately. Such unsupported claims can have harmful
consequences, and have been reported to characterize
other self-help programs (Redding et al., 2008).

Limitations

There are some limitations of the current study.
First, comparing the self-help programs with the strate-
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gies included in the evidence-based programs relies on
the assumption that the common components are “gold
standards” or are necessary for the success of the evi-
dence-based parenting programs. There are no specific
data to support this assumption. Although the evidence-
based programs included in this study have undergone
extensive research evaluation, conclusions about the
efficacy of specific parenting strategies is limited. In
addition, other evidence-based programs for parenting
not included in the current study may be worthy of con-
sideration in future studies. Second, this study was con-
cerned primarily with the scientific grounding of the
content of self-help parenting programs, rather than the
efficacy of these self-help programs per se. Conse-
quently, direct inferences regarding their effectiveness
cannot be made. We have, however, provided a way of

* quantifying the overlap between the content of these pro-
grams and the gist of evidence-based programs. Another
limitation is that our methods did not include a way to
prioritize the importance of the individual strategies; this
issue should be considered in future research. Finally, we
were unable to tease out the impact of therapist assis-
tance. All the evidence-based programs involve a thera-
pist actively mentoring a parent in the acquisition of
proper parenting skills. Thus, not withstanding consis-
tency between the self- help principles and the evidence-
based parenting programs, the missing ingredient (i.e.,
therapist assistance) in the self-help programs may be a
serious impediment to their success. '

CONCLUSION

This study utilized a novel method to compare the
parenting strategies recommended in popular self-help
programs with those reflected in current evidence-
based approaches. We found that the strategies en-
dorsed by the evidence-based programs and the
parenting self-help books were remarkably similar
when presenting behavioral strategies for the enforce-
ment of consequences, but were less consistent in
reporting strategies aimed at promoting a positive rela-
tionship between parent and child. Although the effi-
cacy of the self-help programs was not evaluated,
missing a potentially key component (such as positive
parenting) could impact their success. Finding methods
for evaluating the role and use of self-help programs
remains a challenge, but an important endeavor given
the fact that these programs are widely used. This study
provides a framework and method-for quantifying the
content of self-help programs.
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